


In three robust yet compact resources—a Student Worktext, Teacher’s Edition, and
online resources—educators have all the right tools to put students on the path to
reading and writing success!

This comprehensive brochure explains what’s included in the program and how it
works. Look for links to research and videos throughout to learn more about the
program Wiley built.
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Build Strong Foundational Skills with
These Key Characteristics

Each 5-day lesson plan incorporates the seven characteristics that
Wiley Blevins’s research identified as key components that effective
phonics programs should include.

7 Key Characteristics of Strong Phonics Instruction

1. Readiness Skills
The two best predictors of early reading success are phonemic
awareness and alphabet recognition.

2. Scope and Sequence
A strong scope and sequence builds from the simple to the
complex in a way that takes advantage of previous learning.

3. Blending
This is the main strategy for teaching students how to sound out
words and must be frequently modeled and applied.

4. Dictation
To best transition students’ growing reading skills to writing,
dictation (guided spelling with teacher think-alouds) is
critical and should begin as early as Kindergarten.

5. Word Awareness
Students need opportunities to play with words and
experiment with how word parts combine to solidify and
consolidate their understanding of how English words work.

6. High-Frequency Words
Typically, the top 200-300 high-frequency words are taught

in Grades K-2. After Grade 2, students need to be continually “
assessed on their mastery of these words, as a lack of

fluency can impede comprehension.

. )
7. Reading Connected Text (5 G
Controlled, decodable text at the beginning level of reading
instruction helps students develop a sense of comfort in ...#

and control over their reading growth and should be a key

learning tool in early phonics instruction.
READ THE RESEARCH AT

www.SadlierSchool.com/7Characteristics
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Dear Educators,

Teaching children to read is one of the greatest gifts we can give them. It opens a world

of possibility and promise. This is why we must provide the strongest foundation in early
literacy skills for our youngest learners. | consider it an honor to be able to teach children to
read, but also an enormous responsibility to do it right and to do it well. The team at Sadlier
and | created From Phonics to Reading based on the following guiding principles to ensure
teachers and students have the most impactful instruction:

1.

Science of Reading Research: We have decades of research—by teachers, educational
researchers, cognitive scientists, linguists, and so on. This large body of information has
been incorporated into the instructional routines and design of the program, such as
the attention to orthographic mapping provided by the research-based, high-frequency
routines and the focus on continuous blending rather than segmented blending.

Classroom Application Research: My focus has been on translating this large body of
information into effective classroom practices. This research has led to my work around
the ten reasons phonics instruction sometimes fails (see my International Literacy
Association brief Meeting the Challenges of Early Literacy Phonics Instruction at
www.SadlierSchool.com/ILAbrief). An important part of the program’s instructional
design is deterring known obstacles to student mastery of phonics skills so that teachers
can maximize and accelerate student learning.

Structured Literacy: The instruction is both explicit and systematic, which is important
for all learners but especially critical for our students with dyslexia.

. Review and Repetition Cycle to Ensure Mastery: This program not only has a defined

scope and sequence, but a built-in review and repetition cycle. Students practice and
apply the skill for 4-6 weeks after the introduction to ensure mastery in both reading
and writing words with that skill. If this review and repetition cycle is not in place,
learning can decay for some students, resulting in foundational skill holes that can lead
to serious reading fluency issues.

Differentiation: Students have a wide range of foundational skill needs. To increase the
impact of all lessons, extensive supports for English learners, students below grade-level
expectations, and students above grade-level expectations are provided during both
whole-group and small-group instruction and for each instructional routine.

Easy-to-Use and Transportable: Most phonics programs are bloated with resources that
are difficult to manage. In creating this program, it was critical to me that everything

be in one interactive student worktext that could be easily stored in a student’s desk or
brought to the small-group reading corner. The compact nature of this program makes
it ideal for whole-group instruction AND a perfect add-on resource for small-group
instruction as teachers can easily place students along the phonics continuum based on
specific skill needs. Plus, all your resources are in one place!



7. High-Quality Decodable Texts: Decodable texts act as the primary phonics application
tool. To build fluency, these stories need to be engaging, great springboards for
conversations and writing activities, and worth rereading. Additionally, they should
sound like natural English and be both fiction and informational. We set a very high
bar for this learning tool. It is essential that students apply their skills daily to authentic
reading and writing opportunities with materials they can read and want to read.

8. Focus on Decoding and Encoding: Most programs get students reading words with
specific phonics skills but fail at getting them to also be proficient in spelling words with
those skills. Our program activities, such as dictation, word building, word sorts with
follow-up conversations, and weekly writing about the decodable texts significantly
increase the encoding opportunities for students to focus on both key aspects of
phonics instruction.

9. Timely and Granular Assessments: The comprehensive phonics survey for placement
and the weekly cumulative assessments allow teachers to stay on top of student
mastery, identify decayed learning, and make quick course corrections to prevent long-
term learning issues. These assessments are easy to implement and require limited
hands-on time. Follow-up supports provide next steps for instruction.

10. Professional Support: The program provides a wealth of professional videos and guides,
white papers, webinars and masterclasses, and a growing Facebook community to build
teacher capacity in using the resources and understanding the research behind them.
These avenues of support are my way of reaching out to users at point-of-need. It is
important to me that teachers using the materials have access to me as questions arise
in the implementation of these resources.

My hope is that educators use these carefully designed materials and continue to explore
the professional development resources we have created, engage in our online learning
community, and use the wealth of tools available online at Sadlier Connect™. We are in this
together! Feel free to let me know if additional support is needed. The work we do with our
youngest is transformative. Our students deserve

our best, and | thank every one of
you for all that you do to teach the
foundational skills students need to
build a lifelong ability to read and
inspire a love of reading.

In addition to being the author of
From Phonics to Reading, Wiley
Blevins has written over 15 books for
teachers, authored elementary reading
programs, conducted research on
topics ranging from fluency to using
decodable text, and regularly trains
teachers throughout the United States
and Asia. A graduate of Harvard
Graduate School of Education, he
taught elementary school in both the
United States and South America.

Thank you for making a difference,

9\/..

Wiley Blevins

MEET WILEY AT
www.SadlierSchool.com/Blevins



Examine How From Phonics to Reading
Aligns to the Science of Reading

There are four important guideposts to consider when aligning a phonics
program to the Science of Reading. These guideposts alert us to key aspects
of phonics instruction that need to be in place, how to teach them, and how
to assess them. From Phonics to Reading aligns to these guideposts so that
teachers can strengthen instruction and maximize student learning.

[ Scope and Sequence

To effectively teach phonics, educators need a clearly defined scope and
sequence that goes from easier to more complex skills. It is a roadmap for
teachers: what to teach, when to teach, and how much focus for each skill.

~ Guidepost 1

/ A scope and sequence must be more than a list of skills to march through
in an exposure-focused way. For it to be impactful, there must be a built-in
review and repetition cycle. For most students, it takes a significant amount
of time to master a new skill. So, after a skill is introduced, it should be
reviewed, applied, and assessed for at least the next 4-6 weeks.

/ \ From Phonics to Reading Aligns

A systematic scope and sequence promotes early reading and writing
based on foundational skills research and practice. See pages 10-11.

Systematic and Explicit Instruction l
Phonics instruction needs to be systematic and explicit. Systematic in that

it has a scope and sequence and teaches skills as a system. Teachers must
have robust conversations with students about how that system works. .
Great phonics instruction is active, engaging, and thought-provoking \ GUIdepOSt 2

whereby children are observing and talking about how words work.

Explicit refers to the initial introduction of a phonics skill. Teachers need to ]
explicitly state the sound-spelling connection (e.g., the /s/ sound is represented

by the letter s). In an explicit introduction to the skill, the teacher models how

to sound out words with the new skill and then gives children guided practice
opportunities to apply the skill in isolated words and in connected text.

From Phonics to Reading Aligns

Systematic and explicit, researched-based phonics instruction embodies the
Seven Characteristics of Strong Phonics Instruction. An embedded review
and repetition cycle supports mastery. Learn more on pages 16-25.



/X Daily Application to Reading and Writing
Daily application to reading and writing during the phonics lesson is

Gu‘depos‘_ 3 ) critical. It is in the application where the learning sticks. To apply their

newly acquired phonics skills to get to mastery faster, students must
read, reread, talk about, and write about decodable (accountable) texts.

In the most impactful instruction, students not only read and discuss
these stories, but write about them as follow up. This requires students to
apply their growing reading skills to writing immediately. The books they
read can serve as useful and supportive scaffolds.

From Phonics to Reading Aligns

Engaging decodable texts (in print and digital), dictation, and writing
activities enable students to apply phonics skills immediately to real
reading and writing. Learn more on page 20.

Assessment

Assessment needs to inform instruction. When it comes to phonics,

assessments must be viewed through two lenses: accuracy and

automaticity. This tells us if students have knowledge about what has .
been taught (accuracy) and if they have acquired fluency with those

skills (automaticity).

Phonics instruction requires two critical types of assessments: GUIdepOSt 4
comprehensive and cumulative. A comprehensive phonics

assessment is a survey of all the skills a student would learn in a r
phonics continuum (from identifying letter-sounds to reading words

with short vowels, long vowels, complex vowels, and finally multisyllabic

words). This assessment is essential at the beginning of a school year to b
identify students who have not mastered previous grade-level skills or $

are meeting or exceeding grade-level expectations. g

From Phonics to Reading Aligns

A Comprehensive Assessment Plan supports teachers assessing students’ retention of
phonics skills over an extended period to ensure mastery. Learn more on pages 28-29.

LEARN MORE FROM WILEY BLEVINS ABOUT THE SCIENCE OF READING AT
www.SadlierSchool.com/SOR



From Phonics to Reading received
ALL GREEN from EdReports!

Read this summary by EdReports of their review of Sadlier’s foundational
skills program From Phonics to Reading by Wiley Blevins.

ELA Foundational Skills Summary
of Alignment & Usability

The instructional materials reviewed for €€} nstructional materials include systematic and explicit
From Phonics to Reading Kindergarten,
Grade 1, and Grade 2 meet the criteria for
alignment to standards and research-based
practices for foundational skills instruction. Instructional Guides.yy

instruction in phonics skills with repeated teacher
modeling located within the Teacher’s Edition and

The instructional materials use a synthetic

approach to phonics. Materials include a scope and sequence that
clearly delineates an intentional sequence in which phonological and
phonics skills are to be taught. Instructional materials include explicit
instruction in letter identification and formation and provide instruction
in general concepts of print. Materials provide systematic and explicit
instructions for phonological awareness and frequent student practice
opportunities (K-1). Instructional materials include systematic and
explicit instruction in phonics skills with repeated teacher modeling
located within the Teacher’s Edition and Instructional Guides.

The materials provide frequent opportunities for students to decode
phonetically spelled words using phonemes and/or syllables. The
materials included partially meet the criteria of application and
encoding of phonics in activities and tasks. While the student practice
is frequent, there are missed opportunities for teacher instruction and
modeling of encoding. Materials include recurring instructional routines
explicitly model and teach both reading and spelling of high-frequency
words, primarily using Read-Spell-Write routine. Materials provide
explicit instruction in phoneme/grapheme recognition, syllabication and
morpheme analysis using Word Study routines and when introducing
new sound-spelling patterns in the Blend It exercises.
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Materials include explicit instruction in
fluency. Explicit instruction in and modeling
of phrasing, expression, intonation, rate, and
accuracy is included in the From Fluency to
Comprehension: Routines and Minilessons
guide. Materials include decodable readers that align to the phonics and
high-frequency word scope and sequence. Materials also regularly and
systematically provide a variety of assessment opportunities over the
course of the year to demonstrate student progress toward mastery of
all foundational skills; however, specific guidance to the teacher for next
steps after assessments have been administered is limited.

“Materials include decodable readers that align
to the phonics and high-frequency word
scope and sequence.yy

VIEW THE FULL REPORT AT
www.SadlierSchool.com/EdReports



Start with a Systematic Scope and Sequence

Grade 1, Level A

him Alphabet Recognition * Recognize Rhyme * Clap Syllobles * Bland Sylables Short @ Fiurals

o * Ideniify Words in a Spoken Sentence
o Sherta  Alphabet Recogrition * Recognize Rhyme * Clap and Count Syliables Short | Inflectional Ending -5
« Blerd Sylobles * Tdertify Wordk in a Spoken Sentence
s | Aihabet Recogrition | » Cral Blending » Isclate Beginring Sounds » Aliterdticn | Short | Double Final Consonants (I 35, z2)
o * Tdenfify Words ina Spoken ' ° o
Tt | Aphabet Recogrition | # Recogrize Ryme # Blend Sylables » Isckte Begrming Soundk | Shortu ' Double Final Consonants (dd, L, z2)
L4 ] * Tneniify Wordhs in a Spoken Senfence
s Y Alphebet Recogrition * Oral Blending * Clap and Count Sylables » Iicate Beginning | Short e Plurdls review)
and Ending Sounds * Identify Words in a Spoken Senlence
o Mr Phurcl Mouns with - * Orol Bending » Recogrize Riyme + Lickste Begirning and | Blends Foasessives
Short Inflectional * Oral * Recogni * Isclate Begnning and Blends Firval Blervcls
o i 1 Ending -5 Blending ognize Rhyme Beginning 3=
o Ce Ending _ck * Oral Blencing * Recognize and Produce Ryme » Tsclate r-Blends Contractions
Begirring Medal ard Ending Seunds
Fi Distinguish Inftial and Fincd * Oral Blending » Recogrize and Produce Rhyme » Ticlte Digrapha sh, th Inflectional Ending —ed
(9] Corsonant Sounds Begiring Medil and Ending Sounds
Dd | Distinguish Inffid and Findl | # Oral Blending * Oral Segmertation * Isckte Beginning | Digraphs ch, tch, wh | Inflectional Ending -ing
@ Consonant Sourds hedial ardd Encing Sounds
Hh [ Tnftectiondl Ending -3 | = Orol Blending * Ordl Segmeniion * Isokte Begirming Medid, | Digraphang.nk | 3-Letter Blends
(11 ] and Ending Sounds
@ Short o Cistinguishing Initial and * Oral Bending = Recognize ond Produce Riyme: Fincl e (a_e. Le) Softcond g
Medial Vowel Sounds » Tsckate Begirning. Medial and Ending Sounds
@ Rr Endirg _ck * Orol Berdeng * Ord Segrentation Final & (o_e, u_e, Inflectional Ending -ing
. | * Isokae Beginning, Medial and Ending Sounds | ee) | and -ed
(1 Mg Phurcl Mouns with = » Oral Bending * Recogrize ord Produce Rhyme Single Letter Long | Frefies (re-, un-)
| | » Tsciate Beginning, Medial and Ending Sounds | Voweis (e. . o) _
15 I Dol Findl Consonants * Oral Blending # Recogrize ond Produce Rtyme: Long a (ai. ay) Compound Words
» Tsciate Begirning, Medial and Ending Sourdhs
@ Kk Ending _ck * Oral Blending # Recognize ond Produce Rhyme Long e (ee, ea) Short e Spelled ea
» Tsciate Begirning. Medial and Ending Soundh
@ | or'e | Ditinguishing il and * Oral Blending « Recogrize end Produce Rtyme Long o (oa, ow) Suffces (-ful -less)
Medial Vowel Seunds » Isclate Begrning Medial and Ending Sounch
@ Gq Inflecticnd Ending -3 * Orol Bending * Oral Segrentation * Tsckate Medial Scunds | Long i (y. igh) Comparetives and
| | _ 1&*«%«{-&4&1}
@ W Plural Mouns with =5 * Orol Blending * Oral Segmentation * Aliferation Long u (u, ew, ue) Compound Words
D * | Phural Mouns -3 | » Oral Blending * Oral Segmentation » Recogrize and | r-Contrcled ar | Transtion o Longer
Preduce Riyme Words
@ W Blerds * Crol Blending * Oral Segmentation * Recognize and r-Conirolled er. ir, ur | Tronsftion to Longer Words
@ Short u Distinguishing Inifiol and * Oral Blending * Oral Segmentation * Recognize and r-Conirolled or, Frefies (dis-, pre-)
haedial Viwel Sounds Produce Rryme ore, oar
3] Plurdl Nowns with -5 » Orcl Blending » Oral Segmentation. » Recognize ard Froduce | Short oo and Suffixes (-ly. -y)
@ fhyme ond Aliferation Long oo
@ Inflectional Ending -5 + Oral Blending * Oral Segmentation * Isclate Beginning Diphthong fouy Compound Words
Medial, and Ending Sounds {ou, ow)
D |V Deble Fndl Conserants * Oral Blending  Oral Segmentation » Isclate Beginning Diphthong fol/ Transtion to Longer Woeds
| | Medial and Ending Sounds | tok o) |
iz Blends * Cral Blending * Oral Segmentation * Rec and Produce | Complex Vowel /& | Inflectional Endings (review)
@ . | Riyme and Alerdion -Mm&mml{nmmmd} .

@ ShortVowel | Compare Short and Long * Oral Blending * Phonemic Manipulation: Add Sounds and r-Controlled are. Transition to Longer Words
Review viowel Sounds Syllables ® Phonemic Manipulation: Delete Syllables air, ear

@ Long Cernpare Short and Long * Ordl Blending * Phonemic Manipulation: Add Sounds and Long | (i, ind) Tranaition to Longer Words
Wowels owel Sounds Syllables * Phonemic Manipulation: Delete Syllobles Long o (old)

@ Firul & Compare Shart and Long * Oral Blending * Phonemic Manipuation: Add Sounds and Long i fie) Traration to Longer Words
_{u_nll | Vowel Sounck ond Spelings | Syllables + Phonemic Manipulation: Substitute Initiel Sounds 1I.ongatoc} |

@ Find & Compare Short and Long * Ordl Blending * Phonemic Manipulation: Add Sylables and | Long e Tranastion to Longer Words

(o_e.ie) | Vowel Sounds and Spefings | Phonemes * Phonemic Manipuation: Substifute Initicd Sounds | (y, ey, i)




Grade 2, Level B

Grade 3, Level C

Phonemic Awarenesss bdain Skill Word Study bAain Skill ‘Word Study
* Ordl Blending * Oral Segmentation Short Vowels Inflactional Ending -5 Shart Vowels Closed Sylables
* Recognize and Produce Riyme
* Ord Blending * Oral Segmentation Closed Sylables “Reading Big Words™ Long a Open Syllables
* Aliferation Strategy
* Ord Blending * Cral ation Conmsonant + ke “Reading Big Words™ -] Wowel Teorn Sylables
* Recognize and Produce Sybables S‘h‘:hg,r&g s
"+ Oral Blending » Ordl Segmentation FBlendh, r-Blends, | Inflectional Ending -ng | Long e | Final Stable Sylobles
* Aliteration s-Blends
* Ord Blending * Oral Segmentation Firvall Blenc Inflectional Ending -ed Leng | Final & Sylables
* Recognize and Produce Riyme
* Ordl Blending * Oral Segmentation Final & Seft ¢ and Seft g Lang u Context Chues: General Clues
| * Categorize Sounds | |
* Ord Blending * Oral Segmentation Final & Syllables Inflectiond r-Confroled Vowels r-Controled Vowel Sylables
* Phonemic Manipulaticn: Add Sounds {drop @) (e, forf)
* Ord Blending * Oral Segmentation Consonant Possessives r-Confrolled Vowels Abbreviations
* Cottegorize Sounds (sh, ch, teh. th) [er, ir,ur)
* Oral Blending * Oral Segmentation Consonant Iletter Blends Long oo and Short oo Compound Words
* Phonemic Manipulation: Add Sounds (wh, ph, nafnk)
-'Ordm'lg * Oral Segmentation Leng a | Contractions Diphthongs fou/ and foif Ll'h'dcnd&ﬂg
* Cotegorize Sounds
+ Ord Blending * Oral Segmentation Cpen Syllables Inflectional Endings Wariont Vowel f&/ Firal Stoble Sylcbles
* Phonemic Manipulation: Add Scunds {double fina consonants)
* Ord Blending * Oral Segmentation Long & Inflectional Endings Closed Syllables Suffiees with Speling Changes
* Distinguish Long and Shorl Viowel Sounds (change y to i)
* Ordl Blending * Oral Segmentation Veowel Team Silarit Letters Open Syllables Sounds Suffixes with Speling Changes
* Dislinguish Long and Short Viowel Sounds Sylables {lan, wr, gn. mib)
* Ord Blending * Oral Segmentation Long i Suffines (-y, -hy) Finol Sfoble Syllobles Corthent Chogs: Definitions,
* Phonemic Maonipulation: Substifute Sounds SymormTrs
* Orad * Cral ation Long o Compound Words Vowel Team Syllables Context Chues: Anoryms.
* Disfinguish Lang and Short Vowel Sounds General Clues
* Oral Blending * Oral Segmentation * Phonemic Long u Prefizes r-Confroled Vowel Homophones
hanipulation: Delete Sounds {uri-, ree, dis-) Syliables
* Ordl Blending * Oral Segmentation * Phonemic Conmonant + le Homophaones Final e Syliables Adding Suffixes with Speling
Manipulation: Substibute Sounds Sylables Chorges
* Ordl Blending * Oral Segmentation r-Confroled ar Comparative Suffes Unaccented Final Syllables | Contractions
* Phenemic Manipulation: Add Sounds (-er, -est)
* Ord Blending * Oral Segmentation r-Conitroled er, Suffices (-ful -hess) Inflectional Endings -ed, | Lhing Morphology: Related
* Phenemic Manipulation: Delete Sounds ir, ur <ing with Spelling Changes | Words
* Phonemmic Monipulcion: Subsiute Sounc * Phonemic | r~Confroled or, Abbreviations Irregular Plurals hiore Irreguiar Flurals
Menipuation: Add Sounds * Caleqerize Sounds ofe, oar
* Phonemic Manipuation: Substitule Soundks * Phoremic | r-Confroled are, Homographs Prafioes (dis-, un-, pre=, re-) | Lsing hMorphology: Prefioes,
| Monipuationt Add Sounds * Categortze Sounds air, ear | | Rooty
* Phonemic Manipuafion: Substitute Sounck * Phonemic | r-Confrolled Irreguior Plurals Suffixes (-er, -ar) Homographs
Menipulation: Add Sounds * Colegorite Sounds Wowel Syllables
* Ord Blending * Oral Segmentation * Phonemic Comsonarnt + ke Inflectional Endings with | Suffixes (-oble, -ful -less. | Lking Marphology: Related
Manipulation: Delete Sounds Sybables Spefing Changes -nes, -y. -l Words
* Oral Blending * Oral Segmentation * Shert oo and Suffines (-ful -less, -y. -y} | Prefixes (im-, in-., nen-, Lsing Morphology: Prefies,
Manipulation: Delete Sounds Long oo and others) Roots
* Ord Blending *+ Oral Segmentation * Phonemic Diphithang fouf Compound Words Related Words Lhsing Meorphology: Related
hanipulation: Delete Sylables | Words
* Categorize Sounds * Phonemic Manipulations Add | Diphihong Joif Prefines Homophones Confext Chues: Examples,
Syllables * Phonemic Manipulafion: Delete Sylables {un-, re-, dis-, pre-, mis-) | Definifions
* Categorize Sounds * Phonemic Manipuldtion: Add | Complex: Vowel & | More Irregular Plurals Homographs Context Chues: Synonyms,
Syliables * Phonemic Monipulation: Delete Sylables Artormyrrs
* Oral Blending * Oral Segmentation * Phonemic Wowel Team Inflectional Endings with | Compound Words Lising Marphology: Roots
Manipulation: Add ond Delete Sylables Siyllables Speling Changes
* Ord Blending * Oral Segmentation * Phonemic Review Syllable Rreloted Word Abbreviations hore Abbreviations
Manipuktion: Add ard Delete Sylables Types
* Ordl Blending * Oral Segmentation * Phonemic Final Stable Refated Words Contracticns hare Confractions
Manipulation: Add ond Delete Syllables Sybables

ll



“This is NOT a workbook! This s a transportable, compact, efficient
student resource with lots of engaging, multisensory, multimodal
activities that will get students to master those skills so that they

can transfer them to all reading and writing situations.””
-Wiley Blevins

Support Early Readers with All the Right Tools

From Phonics to Reading gives teachers just the right tools to help students develop
the foundational skills they need to succeed in three robust yet compact resources—
the Student Worktext, Teacher’s Edition, and online resources.

What’s in the Student Worktext?

The Student Worktext adheres to the guiding principles that Wiley has
identified for strong phonics instruction—active, engaging, and thought-
provoking. Students and teachers have all the right tools they need for
each 5-day lesson, including resources for purposeful learning.

¢ Blending Lines, the main strategy for teaching students how to sound out words, must be
frequently modeled and applied. (Also available as an Interactive Instructional Resource.)

« High-Frequency Words support orthographic mapping where students segment sounds of
words, think about spelling patterns, and apply the brain-researched Read-Spell-Write routine.

NEW!
120 Interactive

Decodable Texts  « Decodable Texts and Passages offer students opportunities to apply newly taught skills to

with Lesson

Plans! real reading.

¢ The Picture, Word, Letter, Spelling, and Syllable Cards are used for Word Building and Word
Sorts activities that develop students’ encoding or spelling skills. (Also available online.)

¢ Dictation activities accelerate students’ spelling abilities and understanding of common
English spelling patterns as well as assist them in transferring their phonics skills to writing.

* Word Building activities allow students to demonstrate knowledge of sophisticated phonemic
awareness skills (orally segmenting, orally substituting, adding sounds) by building targeted
words with letter cards, then writing those words.

¢ Writing opportunities and a range of encoding activities encourage students to write a
response to the texts that they have read.

< Built-in cumulative assessment acts as a tool to effectively monitor and identify students who
need differentiated support and/or intervention.



What’s in the Teacher’s Edition?

The Teacher’s Edition is a robust resource that guides and supports new
and veteran teachers so they can support all learners in reaching mastery.
It includes everything the Student Worktext has and more!

¢ The built-in Review and Repetition Cycle helps teachers pinpoint learning deficits along the way.

* The Teacher Table and embedded Professional Development guides teachers in addressing
specific needs of students. See page 14 for more information.

 Alternative Pacing Guides fit the scheduling needs of a variety of ELA blocks.

» Differentiated instructional support during whole- and small-group instruction enriches and
maximizes learning during weekly instruction.

What’s Online at Sadlier Connect?

Sadlier Connect, Sadlier’s robust learning platform, provides the resources
needed to meet all your students’ needs—in the classroom and at home.

- NEW! Sound Walls and Articulation Videos provide illustrations and support for the proper
articulation of each vowel and consonant sound.

« NEW! Interactive Games for Spelling, Blending, and Reading are assignable and reportable
and provide practice and reinforcement of taught skills with immediate audiovisual feedback
based on students’ responses.

Professional Guides written by Wiley Blevins cover a variety of engaging topics.

Professional Videos created by Wiley explain the different routines, why they are important,
and how to make them more impactful.

Differentiation resources aid in meeting the needs of English learners as well as striving and
advanced learners.

Interactive Instructional Resources allow teachers to introduce a skill while projecting the
activity for students to engage and interact. These resources are also available for use at home.
See page 26.

¢ Assessments include a Comprehensive Phonics Survey, Phonemic Awareness Assessments,
Benchmark Assessments & Expectations, and more! For a complete list of assessments,
see page 28.

Sadlier Connect integrates with learning platforms such as Google Classroom, Canvas,
ClassLink, Clever, and Schoology.

WATCH WILEY’S WALKTHROUGH OF THE RIGHT TOOLS AT
www.SadlierSchool.com/FPRtools
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Instructional Support

Access Support All Along the Way

The From Phonics to Reading Teacher’s Edition provides embedded
professional support for teaching phonics to meet a wide range of
students’ needs during each lesson. It includes lesson support for
- English Learners, homework suggestions, and learning center activities,
as well as three alternative pacing guides. Interactive instructional
/ resources with audio support are available at www.SadlierConnect.com.

i mcmm

ENGLISH LEARNERS

Children whose primary language is not English
may have difficulties pronouncing some of the
sounds in English and understanding their mean-
ings. For example, many languages do not have
words with consonant blends. Some languages have
few words that end in consonants. Children
learning English need an opportunity to transfer

their existing language skills into English. Sound
transfer information is provided to help teachers
recognize the distinctions between a child’s primary
language and English. Time must also be spent
discussing the meanings of the lessons’ words
through simple definitions (including both
languages), actions, pantomiming, and so on.

HOME-SCHOOL CONNECTION

It is important to involve children’s families in the
reading development of their children. Each unic
of the Student Book begins with a Home Connec-

tion, outlining the lessons’ rarger skills and ritles
O of the Take-Home Books. In addition, fluency
sentences for each lesson are provided in the

Teacher’s Edition and at www.SadlierConnect.com
for children to reread with their families.




. TEICHIEm
ASSESSMENT

Assessment of phonics skills must be done over an
extended period of time to check on mastery or
identify decayed learning. Cumulative Assessments
help determine which skills have been truly mas-
tered. A Cumulative Assessment for each lesson
provides an opportunity to assess children’s abilicy
to read correctly (accuracy) and read automatically

(fluency) as well as inform future instruction.

INTERVENTION

To help children with reading difficulties, it’s
important to assess what they can and cannort do
and then plan an intervention program to meet
their unique instructional needs. The Intervention
feature conrains a simplified way to reteach the
lesson’s daily skill to children that struggled with
the lesson or have not mastered previously taught
skills. The Small-Group Planners and Student
Fluency Reports are additional reporting tools to
aid in planning.

LEARNING CENTER

Games and learning center activities are a

fun way to practice and reinforce skills after the
initial instruction. Suggestions for learning
center activities that can be created using
minimal teacher-created resources are provided.
Reproducible resources: letter cards, word cards,
sound-spelling letter cards, sound boxes, and
sorting boxes are provided in the Teacher’s Edition
and at www.SadlierConnect.com.

INDEPENDENT PARTNER WORK

Effective instruction is based on the gradual release
model: I do, we do, you do together, you do alone.
Independent/partner work activities encourage
children to practice skills on their own. Student
accountability checks are built into some of these
activities. These activities also provide teachers
with time for Teacher Table small-group instruc-
tion for English learners, intervention,

and assessment.




Program Implementation

Make Phonics Instruction Active and
Impactful Every Day!

Each Lesson includes 5 days of high-impact phonics routines
(Blending, Word Building, High-Frequency Words, Dictation, and
Reading Connected Texts) that maximize students’ learning.

The two best predictors of early reading success are alphabet
recognition and phonemic awareness. Each day a range of
phonemic awareness subskills is taught with an emphasis on
oral blending and oral segmentation because of their impact on
reading and writing development.

Students are introduced
to the target skill in
Learn and Blend by
using an action rhyme
and displayed sound-
spelling cards.

© Learn and Blend

Directions: Listen and join in.
A as in ant.
A as in late,
A as in apron. pay.
and wait. : :
) -.1.\,".‘*\ / NN
S = ._--—-.-..".l_'l-ﬂ‘-l-l-J.
o Blend It

16

Blend It provides words
in “blending lines” with
the lesson’s targeted
skill and previous skills
taught. Modeling and
applying blending
frequently are key in
phonics instruction.

Daily Practice activities
ensure students revisit
the blending lines

during the week through

interactive practice and
marking up text.

Directions: Chorally read the words.

l. ran rain plan plain sad say

2. may pay play say stay stray

3. pail sail tail trail train brain

4. chain  tray faint nail paint raise .
5. "Rain. rain. go away.” yelled Gail. L

cute ride

sink

g 7. go hope same

. 8. bring

ranch  chop pitch when

9. rain

rainbow day birthday

':lf..‘:.-_.—i__E;r '___ﬂ-"r_

Directions: Do one activity each day. Then check the box.

|| Build Fluency Read the words each day by yourself and to a pariner.

| | Mark It Circle all the words with ol. Underline all the werds with ay.

| Spell It Have a partner say each word. Write the word. Check your answer.
[] Write About It Use the words to create a story. Draw a box around the
wd&ﬁmﬁﬂmli&iﬁﬁmm&d

:_—F_—__

..
o
=

-
o
a
—+
[#]
z
Q
=
o
O
a
e
o
=3
s
-
o
a
S.
o
2]
o
3
o
e
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Level A, Student Edition



3. High-Frequency Words ‘

Bead- Spall Wrile » Studsrd Book, poge 312
Inrreduoee aeey, dnv, doceuk, and iomathimg miing the
Read-Spell-Write sounine.

Reod Wrire the wond in & conexr searence and
underfing the wond, Peint to the wood and have
children chosally pead it

Sayz The son noe gty fieve. [ Peing ve the woed awy |
T sy the wood woray. Whas iz e word?

Spefl Spelll the wond sloud and have children repeas
it Briefly point ot any levter-sounds or spelings
children might alresdy know oe thas are the same o
wothier woads they have beamed.

Say: The word awuy s spelied aveary. Spell ir wirh
s aew-aey. Wit in vy et sosnat i Bl word away?
Whiar leesers de we st fir it sosnal®

Write Ask childeen so wrinte the woed rew tlimes an
Sudens Book. pape 212 as they spell inalowd.

Say: Warch a5 § wvite e ward [ atil sey echs bevver ay
Fwrier i, |Maodel this, ) N drk your mew, Whine s
wered nico tisars. Sy each lester 0 you weite it

Faed Rl Wrils

2. ahe

b

Trn e B b b B g de e e s

I.m_ﬂw_}"_

one.  one

Us= in ﬁum

Q=

1. dosen _dﬁE.Eﬂ 'I'_ EI.QE:S.D +_

oo something somefhing

|.wﬂ_d_o_e_5.n_+_nupqm I
Somethi |

: JOME IlLD.g_ g it v et o, I

3.Jlﬂe_dnldnﬂhum

% Go _GMI"_Q;J

i Kafe

All pages from Level A, Teacher’s Edition

Students are introduced
to the lesson’s High-
Frequency Words using
the Read-Spell-Write
routine. They will come
back and write with these
words later in the week.

Students build word
awareness in a variety of
activities such as Word
Sort and Word Building.

time is spend on
applying phonics skills
to authentic reading
and writing, students
progress at a faster rate.

Coreried Text
S B e . e S b

What Witk Lk

ey

Interact with tha Taxt

T

. Dl el o ey

2. B ol e . Wi P
s i

b W o il ! Lol s T e b

LI
1¢ Furs 2o otk ol
It gow foat, ¥ up@
Wt il L

Whar H comas ke
Whot ull Ipanly o

1 animal. 11 koo & Bile shel.
Ir deant go fos
Wit wil

e a1

© I

() Open Sort mhmmdm
e 443 end arvailable in 1 £
SadlierConnect com): gray, wy, s, saiv, pley,
ratim, sardl, sary, stary, orndr, Bead each word with
chiildren o nxake sare chey know all the wonds.
Have panness discos ways to sort the words. [nvite
chikiren o share their kem and moded their sor,
This s a good way 10 see how children ase thinking
abomt warde.

Fart It Dut = Studert Book. poge TN

(B) Cioed Sort Tell children dhar theey will now sort
the wondi sccondiog 1o bang a spelling patierns: &7
aned aty, Model sanimg the Rree word on page 214
Have children write the wonds in the cormet
eotuman. Cisculate and wk chiliren why they are
jpuaring speecific words into each column, When
woenpletnd, have childeen e the comgdeted wond
lisis Im each box.

Check ord Discum  Review the wonds in esch son.
watepong: Ask childnen what they bamed sbout chese
words from dotog 1he soet. Qulde childsen o

Eart 1 Ot
Eer e i i e, e i o
i e

oy
| rain

may el ponl play
sl sy voy  dan

it 1 i

Wik chd you ke aboot o words sk
The o b n e reddle of 0w The oy & of ®w e

Consucted Toxt * Shadent Book, poge 203
Guide children in @ raling of *@hat Will T Paini?®

* ad the tith, Have chikiren repeat, Polmt owt the
question-ued-answet foemar of the sy

* Havg children paint 1o cach woed a they charally
read bt aboud.

* I chiikdren have diffbculry with asy word, siop and
e corrective feedback (eg., model how to
wounad it o), Then have childees recead the
sencence whth the correceed word. Confirm thar
the wand i corroct by aiking children to use other
cues. For example, ke Do the s make s in
e sewirnied & e the diveal of warel whetr wondd i
(e, mosen, perl} fi i vhe righe word?

* Auk quentions shout the iz 1o check comprehen-
shai. Allow children oo discuss srewens with a
pantner before yow call om a child o anvwer,

chikbes 1o answer in complete semences
and find dewils in che vewt 1o suppou their
anawers. Say:
Whar s she firis phing ohe ol pasmend!
Btk gqwevtdom bt matry clioe wwrds, Winich woreds fm
Cursesan [ befpedd o Fgarr our the ansseer?
Wik peveaence i plbe irvne ft el quetion’

l!-r-ulmm wihih e Text ® Shadent Book. poge 213

* Have children mark the et prompes and answer
the question at the botioos of the page.

VIEW SAMPLES OF ALL GRADE LEVELS AT
www.SadlierSchool.com/FPR

17
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Program Implementation

Day /

Wiley Blevins believes that when a new skill is introduced, it
should be systematically and purposefully reviewed for the next
four to six weeks. “It’s not one and done. It’'s one and just begun!”

Incorporating a dictation
(encoding) routine into
weekly instruction, Think
and Write gives students
opportunities to learn
letter-sound relationships
and spelling as they write.

O Think and Write
Earn o W T P
Writa Poa speelling flor #ch sowndin. 0 lepanate o

ch ai | n

Three major weekly
activities focus students
on spelling words with the
phonics skills they have
been taught.

e B B 8 B B 04

$O Listen and Spell

‘Write pach word ond eetencs ol you hear

Lmay Poin

brain

3. S'I'U}J .

» One duy [ will ride @ Train.
S

Lesson 15 » Day 2

Long a

Teacher poges 215-216

= Segment words info individual sounds

» Decode one-sylloble words with vowel feoms
ai and ay

» Read irregularly spelled words

» Spell words with al and oy speling patterns

1. Phonemic Awareness @

Oral Segmentation Tell children dhey will be
segmenting, or breaking apart, words, Say the
fallowing words, ane ar a time: sroe, sy, make, pain,
paint, rittn, train. Ask children to segment each word
sound I.l_'_l.' sound, then count the number of sounds.
Provicle corrective fesdback by modeling how ro
segment the word using sound boxes and counters.
Strerch the sounds in the word. Place one counter in
each box as you move from sound 1o sound.

2. Sound-Spelling/Blending @

INDEPENDENT/PARTNER WORK

Rereod Connecled Text Howe partners revead
“What Will I Paini?™ on Student Book, poge 213, Ask
children to st ary words they struggle with. Review
these words with children os fime permits. Fromps
partners 1o write naw “Whot Wil I Paint?™ questions
ond answers.

. Cumulative Quick Check Display sound-spelling
cards for all the previously taught phonics skills, ane
ar a time. Have children chorally say each sound.
Mix the card set, then repeat.

) Blend It » Revisit Student Book, page 211
Have children reread the Blend It lines vo a partner
1oy build fluency. Circulare, listen in, and provide
corrective feedback. Then have children complete
the Mark It activity.

3. High-Frequency Words é)

Review Reteach the Iligh-Fl'qu.l.tllL‘}' words iy,
avte, dloest, and something using the Read-Spell-
Write routine,

Extend Ask children to create aral sentences for

each word. Have them say each sentence to a partner,
and then write the sentence {e.g., § ate ome appde).
Prompe children 1o expand on one sentence by adding
deseriptive details or combining rwo ddeas using s
(g, fatte ome red apple and a cheere samdureh).

Lenga 215

READ THE TEN COMMON CAUSES OF PHONICS INSTRUCTION FAILURE AT
www.SadlierSchool.com/10Causes

All pages from Level A, Teacher’s Edition




The Circle Back icon
indicates that students
will come back to these
activities during the
week’s lessons.

Lesson 15 = Day 2

4, Dictation .

(W) Think and Write = Student Bosk. page 215
Connect childrens growing phonics skills to wriring.
# Say may. Model segmenting the word sound by
sound. Move your hands from left to right as you
go (fmf .. Jaf). Have children repeat. Ask: How
mnary sonrds dtre i may?

* Guide children 1o connect each sound 1o a
spelling. Say: Whar i the fires soumed in may? Thark
right, Im . Whar letter ds we write for thar sound?
[Wirite the leter m.] Whar i she e sonnd in
may? Kes, it f3). Whae spellings bave we learned for
the long a sonnd? Whiclh spelling should [ write? Wiy
i ay o berter choiee than ai?

* Have children complere Think and Write. When
completed, write the answers for children w
self-correct their work.

o Pmm«mmuwnunﬂhel}

e

pay train
lay strain
/
plav stain
1 I
4p[cu'n; —say
| !
__pain__ may i
!
ramn ray |
® ~

Using letter cards for
each lesson’s Word
Building activity,
students increase their
word awareness and
flexibility with the new
and previously taught
target skills.

activity on Student Bock. poge 215 on Day i
5. Word Building .

() Make Now Words » Student Book. page 216
Guide children w use betrer cards to build or make
the following words in sequences pay, Loy, play, plai,
putist, pafn, eatn, strtin, sdin, 2y, wdy, sy Have them
cut out the better cards on Student Book, page 444.

* Say a word for children to make (e.g., pay).
Circulate and provide corrective feedback.

* Then tell children which letrer to replace (e.g.,
replace the pin pay with the lewer £, Ask: Wihar i
the meww wond?

* Repeat the activity. This time don't vell children
which letter 1o replace. Tell them which new
waord to make (e.g., change ey to make play).
Ask: Which sound is different? What new levver will
o wie?

* Have children write the words they made on
Student Book, page 216,

216 Lessonis

Think and Write Repeat the Think and Write octivity
on Student Book. poge 215 with children who struggle,

* Use sound boxes and counters. Stredch the sounds in
the: first word. Ploce one counter in eoch box as you
mave from sound fo sound. Hove children repeat.

* Then model how to connect sach sound with a
speling. For example, ask, What i the first sound in
chain? What speling do we write for the fch/
sound? Refer children to sound-speling cords or
your aiphabet wall frieze. Remove the counter and
reploce it with the letters ch

* Guide children to oraly segment each remaining
word, then reploce eoch counter with o speling.
Continue with words such os: say. stay. may. main,
pain paint.

@\nm SodierConnect.oom for Instructional Resources.

Every lesson plan contains
embedded professional
development boxes to help
teachers address the needs
of all their students as well
as support independent
work and home connections.

READ THE RESEARCH ON MULTIMODAL INSTRUCTION AT

www.SadlierSchool.com/Multimodal
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Program Implementation

needs to be immediately applied to reading. That’s why each lesson
contains a decodable Take-Home Book (passages in Levels B&C)
in print and digital formats—to connect phonics skills to reading.
Your students will see the power of how to use these words to read!

D a y 3 In his research, Wiley Blevins has proven that phonics instruction

Lesson 15 = Day 3

- QI O |

Decodable text should meet @ Take-Home Back ® Sudent Book, poges 217-218
three criteria: comprehensible, Guide children in a reading of “My Big Trip.” First

instructive, and engaging. help them cur our the story and fold it in half 1o
form a bookler.

Freview and Predict Read the stle, Have children
repear. Describe the illuscration on the firse page
using key words to frondoad vocabulary. Ask
children to tell what they think the story will be
about and why, neting details in the illustration
and fitle.,

WNSErAL D S04 O juBm |
P8 Sy of jo o pod |
A B apad T DR sy

o oy Buoy © L pom o) poy

]

First Reod (Reod Together) Have children point
to each word as they chorally read it aloud, If they
have difficulty with 2 word, provide corrective
feedback. Have children reread dhe sentence with
the carrected word. Confirm that the word is
correct by asking children to wie other cues. For
example, ask: Doer the rword make sense in the
semterce? Ji it the Eind af word thar wonld fir (e.g,
rown, perb}? B it the right werd? [t

Check Comprehension Ask questions abou the
story, Allow children to discuss answers with a

L TR L

pusecp umdg 10 Bury s ing
uaanh pun Buy

© oy sy Bsq o B HEoD Y

Py ) Vop ey )

HECD O B8 O Juw ]

£

@
I

parmner hefore you call on a child ro answer, Prompt
children to answer in complete sentences and find
details in the text or Hlustrations o support their

INDEPENDENT/PARTNER WORK
ANSWETS,

: . . . _ ¥) Spell Words Have children complate the Spel Tt
Wikere aliel tive wirl go? Poinr to the coumteys name in activity in Daiy Proctice on Student & n

e S50 with portners. Prompt eoch child to select five words
* Wihar dicd s giel do {ne Spaine? Fiveed the sestences for their pariner 1o write. Hove them use the words
phare gell ehvis. on the Student Book poge 1o seff-correct their work

* Wihar prodleme olied the gird have? Cirele them.,
* Wherr prighe she girl go neor? Wiy do you think this?

Look for the digital icon
at point of use in the
Teacher’s Edition for
activities with Interactive
Instructional Resources
and audio support.

218 @ Vit 2odierComnect.com for Instructional Resources,
eiion
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Compound Words
Dot e e e ol B Rte. Ut e i b D, Tha conir
Ba Croe o b obove e werd o P

mmmmmmmm'

Word Building Repeat the Day 2 Word Buiding
octivity (Teacher poge 216) with children who
struggled.

* Focus on the position and speling of sounds that
change from one word to the nexst.

* Model your thinking as you buld a new waord,

* For exomple, The words may and pay sound almost
the some. The only difference is their beginning
sound May sharts with the fmy sound The fm/ sound
is speded with the lefter m. Pay starts with the fp/
sound The fp/ sound is speled with the leffer p. 5o 1
need to toke oway the letfer m in may and reploce
it with the letter p to make the word pay.

» Identify the elements of a senfence
= Reod compound words

= Review the use of different end marks
» Read Irregularly spelled words

'v'

“Our goal must be to
teach to mastery rather
than just exposure.”

-Wiley Blevins

5. Print Concepts . o

() Student Book. pages 217-218

Understonding How Sentences Work Uke sentences

from the stary 1o review proper sentence consmsction.

* Write “last may, | went to Spain” on the board,
Guide children 1o recognize and correct errors,

* Point out that the first word in a sentence and
proper names (Last, Miay) begin with a capiral letter,

* Point out the wond spaces between each word in the

* Point out thar a sentence must end with a puncou-
ation mark. Ask: Wikar ened muzrk do we wse for ohis
sentenced fi ehe sensence relling wr somerhing? Or, &5 i
asking i question? Review the names and use of
periods and question marks.

Each Take-Home
Book embeds the
lesson’s foundational
skills (including

Print Concepts) and
reviews previously
taught skills, building
students’ mastery
during each read.

6. Word Study . o

Compound Words * Student Book. poge 219
Wirine the word naudrap, Explain thar nnindap isa
compound wond, made up of the two smaller words.
Diraw a line between maier anc sdhap, Discuss that the
smaller wonds in a compound word often help the
reader determine the compound wonds meaning, Ask:
Wihar é at rasincdrap?
* Guide children o complere Compound Words,
Have children par together words 1o make a
compound word, then draw a pierure of the ward.

* Help children read and spell words chey are unsure
of, such as: foor, eoosl, and bone
* With children, creave a list of ather compeund

words they know. Add o the list in the upcoming
weeks,

longa 219

All pages from Level A, Teacher’s Edition

The combination of
phonics and Word
Study helps students
with word recognition,
reading (decoding),
and spelling (encoding).

READ THE RESEARCH AT

www.SadlierSchool.com/Decodable
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Program Implementation

Day 4

“Teachers oftentimes spend too much

instructional time doing the heavy lifting,
such as over modeling. Effective instruction
S based on the gradual release model.”

-Wiley Blevins

Lesson 15 « Day 4

Proctice

Each student completes an

Read and Write, which can
also be used as an informal
assessment of the student’s
developing ability to apply

the lesson’s skill.

independent practice activity,

Longa

Teacher poges 220-221

w Blend sounds to produce words

» Decode one-syllable words with vowel-team
spellings

= Read irregularty spelled words

u Build fluency

» Spell words with common spelling patterns

1. Phonemic Awareness \.g.)

Oral Blending Tell children they will be blending,
or puriing together, sounds 1o make words, Say the
following sound sequences:

Il far fsd faf il Ipld R e P

U EL T T )
Ak children to blend the sounds together 1o make a
word, Provide comective feedback.

2. Sound-Spelling/Blending @

Cumulative Quick Check Display sound-spelling
cards for all the previusly mught phonics skills, one
at a time., Have children chorally say cach sound.
Mix the card set, then repear.

‘Word Study: Compound Words Wice the word
s, Explain that suewwras is a compound
word, Guide children in identifying the two smaller
words in smonmtn and then using them to define
the word. Repeat with the words naincoae, snshill,
batlroom, pancake, wheelchair, starfish, and
classraams,

3. Independent Practice é.)

Read and Write * Student Book. page 220
Guide children to complete Read and Write inde-
pendently. Have children select and write the comect
wond to match the picture, Use the page as an
informal assessment of children's developing abilicy
1o read and write long a words.

Yo} Rnu i amd Wrlila

s By wah R R, Tk P word [l e prers.
Wt i o e

chain sail & .
tray (anail) -——-—*'
. train . snail
gr\u'n pain . A
grode & L'ﬁ&-f'*?- %%
& u-H
i
]
3. _9_% M :
- i
(Bpray) pay !

TRELE
INTERVENTION

Word Study: Compound Words Repeat the
compound word activity with children who struggled.
Write eoch word on seporole index cards. Reod the
words and have chidren repeot, Then guide them 1o
rake compound words. Ask children fo explain what
each compound word means. Help children see
smaller words in larger words as they begin to
trarsition from one-sylloble to multi-sylloble words.

‘@ Vit ZodierConnect.com for Instructional Resources,




Build Fluency
Grtarrs Complem ot smeer. e o e g e Somple anywers below,
woran

1. He domsn't ||I(E rnin
2 wow _Take the train ,
3. My schoel SEﬁdS mc1||

— Afhg_r_ed_{r_q#

Diwitisra Wirte 0 marbwn g wiih word e, SOMEle ongwers bebow,

'H'\E race

can_stay and play.

s s @

L m— el R A L

) - 4

Lesson 15 =« Day 4

4, Cumulative Re

“Whoever does the
thinking In a lesson,
does the learning.”

-Wiley Blevins

Build Fluency * Student Book, page 221
children 1o add this cumulative review page to their
fobcders amd wse it v build fluency

Essential for mastery, students
continue the review and
repetition cycle. Each lesson
includes a Cumulative Review
of previously taught skills.

5. Dictation . o

Listen and Spell * Revisit Student Book. poge 215
Have children complete the Listen and Spell activiry.

* Say the following words, one ara dme: 7. sy
2 pain, 3. suay, 4. braise. Have children write the
words. Then have children wrire the following
sentence: 5. Ome dlay £ rwill ride & train, Write the
answers for children to self-correct their work,

* Use children’s dictation to analyze spelling errars
and provide corrective feedback and additional
instruction and pracrice ar the Teacher Table.

For example, some children might be stuck using the
final e spelling a_ for all long a wonds, Help children

INDEFENDENT/PARTNER WORE

Word Building Have partners use the letter cards on
Student Book, pege YW to practice building leng a
words. Wite the folowing words for chiddren o build
with their partners: may. soy. play: poin, main, rain,
train, strain Prompt children fo buikd ony other words
they can, using the letter cards.

mwove past that by giving them additional practice sor-
ingg, reading, and building a_e, &, and ay words. Teach
children a small ser of high-utility words for each spel-
g (e e, ke, sy, play, ntin, padsed). Have them
write the words in their joumals to use as o reference.

) Take-Home Book # Student Bock. poges 217-218
(B) Guide children through a second read of “My Big Trip.”
Second Read (Develop Fluency) Have children

whisper-read the book or read it vo a partner.
Circulate, listen in, and provide corrective feedback.
Retell and Write Have children retell the sory toa
partner in their cwn words. They can wse the illustra-
tions a5 cues to their retelling, Then have children write
4 response 1o the sory, Use sentence starters for childeen

needing suppor: fu Spain, jon can . of Spafn & a
fien pilce oo go becanse . Mo drarwings.

6. Read Connected Text

Lang a 221

All pages from Level A, Teacher’s Edition

Students engage in
Dictation activities,
helping to transfer
their new reading
skills to writing.
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Program Implementation

Day 5

Lesson' 15 = Day 5

l. Phonemic Awareness

Oral Segmentation Tell ehildren ehep will be
repmenting words. Say the following words, one ara
wimies iy, dore, ey, b, putin, e, ki, peadi,
Ak children 1o segment each word sound by sound.
Peowide carnective feedback.

2. Sound-Spelling/Blending

Cumulative Culck Check  Display souned-spelling
cards for alll the previously caaght phonics skills, ane
ar a time, Have children chorally say each sound.
Mix the card set, then repeat.

‘Word Study: Compound Words Wi the follow-
ing o che board: reim, deall, sorme, bow, coutr, cnp, drp,
dair, fot, one, thimg, plece. Riead the words and have
children repeat them. Guide children to make as
many compound words 2 povible. Record the wands,

) Hulld Flusncy ® Revisl Student Book, pege 22

Review Write awwy, ome, doewt, and sowerhing on
chary paper. Have children charally read cach word,
Then have them read their Build Flusncy sentences.

O Ward Ladder * Student Book. poge 232

3, High-Frequency Words

4. Word Building

Students combine word
building and vocabulary using
the lesson’s target skill to
complete the Word Ladder.

24

Guide children o complese the Word Ladder. Say
cach chue and the namber of leters that must
change. Prompet children to write the new wond. Ak
children po spel] aloud the apnwer, Have dhildren
give a thumbs-up i cormect. Clrcalare and check
children’s work for sceuracy.

m Lassom 15

Warrdl Lisddes
Dot e g it T st e il
oot s boriom: ped il b he p

LIt ]
PTpu—y—

A e o g
-

P e o o’
F s e

1l e P i,
aher womms

o o bk
o i il

Ehitga i

INDEPENDENT/PARTNEHR WORK

Saet Wordh Howe chidren cut out the word cards on
Student Book, page Y43 and we them to repeat the
chased sort pofivity descrised on poge 2H of tis
Teacher’s Edition. Chidren con work independanthy.
theen with @ partner. Suggess that the: partner time the:
sort, For example. hove dhildren use o timer ond sort
the words in less thon 15 seconds. If fimers ore not
ovadoble, have the childs partner count 1o 30, The
sorts aloud.

gmmmwm

All pages from Level A, Teacher’s Edition




Wrld Abssuf It
I R Uy
i bt o e e

Ankmer will vory

3. Writing

) Take-Home Bock » Revisit Student Book,
poge 217-T8
Have children roncacd "My Big Trip”™ to thomechves,
Circulare snd wk children to read a few sensences
1o you to check on their growing lucncy,

Write About [t ® Shudent Book, poge 223
Gulde children 1o camplete the Write About Iy
actiwity. Tell children 1o write what they leamed
absoust Spain, Have children complete their stories
during independent work time, Children can share
whiedr stories with panmers, per feedback, and revise
as needed,

Build Flusncy While you odminister the Ruency Chock
an Student Bock, poge 22 1o a small number of

sudenty. higve the chidren rereod previous
stories in their Take-Home Baok folders. procrice
reading the words on the Auency Check with o
pariner, andjor complete the Winile About Tt octhity
in Dolly Proctice on Sudent Book. poge 211

O
Fluency Check assesses
the mastery of cumulative
lessons’ target skills. A
small group of students
are assessed each week
so that all students are
assessed monthly, giving
teachers an easy way to
track student progress.

Flueney Check * Sudent Book, poge 2N
Aalminister the Cumulative Assoament,

'Sdm-smﬂ‘mpd'dlﬂmmmlﬂl
woek, Note thar the goal s 10 cycle throagh all
the children every 3-4 weeks.

* Omve an 2 tlne, sk chibdren v resd che cunsulative
word list. Mark one check for every word read
carrectly (sccuracy) and one check for cvery wond
read automarically (uency). Record the resulis on
the Snsdent Fluency Report om page 1970 Yoa
My want i nate any misreadings on the form.

* Use the Small Group Planncn on pages 461462
o modify the Tescher Table small-group instrac-
tion and practice in the upcoming wedka,

* While you are ascessing children. have the child:

O I:| oo
| arey o e o
:!nq' =] ploce ]
pﬂ'ihnd'll oo fine oo
L} I'._- . ooaj|n h'ig oo
II‘I oo Ih'i oo
P oo ek oo
i Ty ;m‘ =
13 rope Clo| m chip ona
e 00| beew OO
bl.v 0o lrli'di'q 0 a

et T Bl b W Ld

ot eelected For chis week's assesiment read the
cumulative word [ists to pantmers. Have children
rakee boene the list vo practice reading with their

familics to display their growing reading abiltics.

Extend the Asesimant ¥ou moy wish io oho check
on children’s growing clilty 1o spel this weels
high-frequency words and words with long a and
presiciualy scught phonics sl Use these wands, ane,
‘oway. broin, sy, go. hope nice. sing. chop, when
This aatesament does not have 1 be odmiriterad
incitvichuly:
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Interactive Instructional Resources

Free interactive instructional resources on www.SadlierConnect.com support
encoding and decoding skills instruction with content from the Student Edition—
Blend It, Connected Text, Word Sort, Think and Write, Make New Words, and
Take-Home Books. In addition, the audio program models correct pronunciation
of sounds and words as well as reading of texts.

ﬂSa:IIIarCnnnect

Ay Libvary = From Phonice fo Reading Lavel 4+ Laswon 15 Bled it
H Blend It

IMTRODUCE
i. ran @ rain plan @ plain sad @  say

. may pay play say stay stray

. pail sail tail trail train brain

. chain tray faint nail pairnt raise

“Rain, rain, go away.” ye

: — :
. I had to wait all day for ﬂm““‘:‘ﬂnn&ﬂt e- 2o O

My Litracy = Froem Ponics 5 Reaing Level S L 18 Ipeact mith 25 T

E Interact with the Text

« What Will 1 Paint?
1. I will paint something big

It runs on tracks all day:
Tt goes fast. Yo may Fide it if you pay)
What will Ipaint?  (Gio) amsuy)
2. I will paint something wet.
Tt is in the bid gray klouds.

When it comes down,




Balancing the pacing of your instruction to maximize students’ mastery
and application of key skills can be challenging. That is why Wiley Blevins
has developed three optional pacing guides that provide an equal balance
of phonics with application to reading and writing while maintaining his
research-based approach and philosophy.

Pacing Guide

From Phanics to Rewaling, Level A Suggesied Pacing for Lessons

Dery | (¥ sl

. Phonsmiic fovirenm (58} A& Ml Conpcnd Tes {50 i)
L Introdane Sound Soaling Omin} 5 W Sun {5 mir

A [hizaikn (5] | -
5. Word Pusiklisg: {0 men] . |

vean i Asuiermes (5 mind

i H.,;:lrﬁf,g ;f;:rr & W From Phaonics to Reading: Level A

Alternative Pacing Guide

Thee primery instnac tiongl plon o Froom Phonec ko Beading, Lews' A 8 designed 1o be

debeeredin 080 mirutes daly, provaging on cpproach 1o phocs nginacsen thal wil

oD Shucents’ mossery ond opploonon of ke sl However, you may hove 0 shormer

sk o time per oy, H St the coe, fodoe #1 adiued pacing guide, shich manting
3 phicnnghy.

3. Mevirn Toa - Fiveg Bllrad evgy

Wiard Sraacy (Birmin] et " g ; ! W
3. High Fraquiney Wind {5 e . ' 4 i & From Phonics te Reading: Level /

Comprehensive Phonics Solution Pacing Guide

The prmeary v uetors phn o Frem Phank s i Beading deved A b deikgred ta be

phetrnd i -4 s dhody, prividing o Gppnoach & phars instructian that wil

imepiige whdeni’ mortery ond oppc ofon of ey il

ena amy P oy 15 it 1o dheche e 10 yinl e e, T Wl it wise

Vil bl e et e e, wktl sl ey W RS e BRI SEE S RS it

el o & Fecxding ond e g, Thi aclusbedd pocireg guichy mandainn Wikey Blevim

e heRaked appeoos i ond philasopdy.

Thet i st Ay i e Tt 1] B delenred Sk durng piut festy
vl Sreen Franis) sa Readng P bt 11 welll b mparianl bo e hude e mm:iwwmn-mhw

= L grinps independenl lsaming caffen, poriner ot hmarwark,

Highlighuod Pasa = FAST TRACK
j vov 1

| 1. Soued-Speiling Blnding [Blend i) (Smin)
i L High-Froqaems.y Wiark {5 )

1
;
i
i
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Evaluate with a Comprehensive Assessment System

The frequent and varied assessments in From Phonics to Reading provide the essential
information needed to monitor students’ foundational skills growth in a way that is
responsive to each student’s needs. Through these impactful assessments, teachers
can truly inform instruction to build a strong foundation in early reading and writing.

R ]

HE o Letter-Name and Letter Sound Assessments

Ak mii Assess students’ knowledge of the alphabet

E , E including letter names and letter sounds as well as
il AlE accuracy and speed.

!E B R
¥
i
!:
H

Comprehensive Phonics Survey

Determine the foundational skill needs of students
as they progress through the grades with this
comprehensive phonics assessment that covers a

28

ko = span of skills (across multiple grades) from simple
o to complex.

Phonemic Awareness Assessments for Levels K-C
Check on blending and segmenting because they

are so tightly connected to beginning reading and
writing growth

Sample Cumulative Assessment, Level A
Determine which skills have truly been mastered
based on two factors: accuracy and speed.

Sample Fluency Report, Level A
Assess at the letter, word, and
sentence level to monitor fluency.




Letter Formation Assessment

Review students’ writing with this Observation A B C D E a b ¢ d &
Checklist to formally assess each student’s mastery F e H 1 3 P9 b i
of letter formation.

K L M N O E I m n o

P R 5 T p q r s t

u W X Y I|lw v w x ¥y 1

High-Frequency Words Assessments, Levels K-C ‘
Ensure mastery of high-frequency words by i;'
reviewing the same high-frequency words across
Grades K-3.

Benchmark Assessments & Expectations for
Levels K-C

Monitor student progress for meeting grade-level
expectations and use the results to modify small
group support for students not meeting those
expectations.

Phonics Assessment eBook by Wiley Blevins
Wiley Blevins explains the four major ways to
evaluate a student’s phonics mastery.
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Get the Foundational Skills
Program Everyone is
Asking About!

From Phonics to Reading is a new comprehensive
foundational skills program for Grades K-3 that
supports you and your students every step on the
path from phonics to reading!

1ng

Wilay Disring

@5 9?’ ‘“’"“
VIEW OR REQUEST A SAMPLE AT
www.SadlierSchool.com/FPR

FIND PRICING AND PURCHASING AT

www.SadlierSchool.com/BuyFPR

JOIN PHONICS TO READING WITH WILEY BLEVINS’S FACEBOOK GROUP AT
www.facebook.com/groups/PhonicsWithWiley

For more information about this exciting new program,

please contact your Sadlier Sales Representative!
www.SadlierSchool.com/FindMyRep

oRDER ONLINE Www.SadlierSchool.com/eStore

EMAIL CustomerService@Sadlier.com

PHONE 800-221-5175

FAX 212-312-6080

®
www.SadlierSchool.com @EB®OM. SadlierSchool g Sadlier School

§®and Sadlier® are registered trademarks of William H. Sadlier, Inc. From Phonics to Reading™ and Sadlier Connect™ are trademarks of William H. Sadlier, Inc. Copyright © by William H. Sadlier, Inc. All rights reserved.
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